
 

 

edTPA Agenda + Minutes  
September 9, 2021 via Zoom 

Agenda + Minutes 

Minutes are Italicized 

Attendees: Joyce Frazier, Jean Vintinner, Shawnee Wakeman, Evelyn Frye, Mary Jo Anderson, Misty Hathcock, Adam 

Myers, Ashley Bayer, Paul Fitchett, Thomas Fisher, Elizabeth Lovelady-Alfonso, LaTonya Gaines-Montgomery, Ann Jolly, 

Pam McIntyre, Cornelia Okraski, Drew Polly, Tesh Ramey, Nicholas Triplett, Tisha Perkins Greene, Scott Kissau, Niki 

Sashington, Beth Murray, Amy Rogen, Kaitlyn Holshouser, Debra Diegmann, Kate Gilbert, Facilitator: Laura Hart, 

Minutes: Brandi Lewis 

 

Start Time: 12:16pm 

Review agenda for September 9 TPALs meeting - LINK TO PPT (VIEW ONLY) 

● Standing Announcements 

Dr. Hart welcomed all the new faculty and mentioned the resources available like the COED edTPA 

Canvas page. New Samples on Faculty edTPA Examples page. Passing score is still the same.  

● Fall due dates    

Dr. Hart reviewed the dates for fall 2021.  

● edTPA waiver policy 

Dr. Hart mentioned that COED is not continuing the COVID-19 waiver. There may be exceptions but Dr. 

Greene in OSCP is first contact for this process. Dr. Greene is aware that some candidates are 

quarantined and still encouraged to try to submit. Policy could change as we all know.  

● edTPA costs 

This fall 2021 is the last semester COED will distribute voucher codes. Only 28 $300 codes will be 

distributed to students that complete applications for additional assistance based on financial need.  

Fee request application has been submitted to the University. The spring 2022 candidates will be paying 

full price. Ashley Bayer asked what will happen if a student can’t afford it and what will happen 

regarding submitting in time in order to complete student teaching. Cornelia Okraski asked when the 

edTPA fee was billed. Dr. Hart explained how it works in regards to students submitting payment to 

Pearson on site.   

● Data review - spring 2021, overview since edTPA become consequential  

i. Key Takeaways 

Overall, our numbers are not terrible. Compared to other institutions our scores are doing pretty 

well per meeting Dr. Hart has had.  

The fall 2020 saw a dip in scores which speculation is due to pandemic. The Black/African 

American population historically has the lowest scores. Grad cert candidates are scoring lower as 

well.  

First attempts that submit by deadline tend to do better. Of the resubmits, the percentage of 

candidates that are Teacher of Record (TOR) is only 67% over the four semesters.  

ii. Deep dive 

https://docs.google.com/presentation/d/1r5xBGc-gIxgS7G4tv5zYVzA8arYA8Xg_yb-KRskqnA8/edit?usp=sharing


 

 

Dr. Fitchett provided more detail regarding the data and candidates. Three factors in the post-ST 

TBMS survey responses to candidate self-efficacy as well as probability of passing edTPA based 

on ethnicity and TOR.  

● Group discussion / brainstorming via Jamboard link -- supports for candidates of color and TOR 

A. How are you supporting candidates of color to be successful in your program and/or with 

edTPA?  

a. We have a course in both UG and Residency to practice the entire portfolio that ties all 

the content and strategies in methods courses to prompts and expectations within 

edTPA. 

b. In ST, elementary candidates are provided with edTPA support seminars focused on 

each Task 

c. We are intentional about using edTPA language in our courses other than those 

containing an edTPA practice task. 

d. Frequent check ins with candidates and CEs; being available for questions via email and 

phone during internship, especially prior to edTPA submission. Breaking down edTPA 

into smaller chunks, with due dates for everything.  Facilitating conversations during 

seminar about different aspects of edTPA, especially unpacking prompts. 

e. I think the focus groups are going to be important to learn from their experiences. 

f. Using edTPA ideas and habits and lenses in earlier classes. Spiralling ideas. It can be 

invasive in methods classes, and a little joy-killing, but starting early, in small bits and 

repeating. 

g. From MJ: 1 on 1 zooms to share examples and to promote thinking about what 

candidates see in the examples vs what they have written. Then I ask them to adjust 

their work accordingly. I do this for everyone. 

h. I wonder if we might incorporate mentoring activities similar to what we have planned 

with Profound Niners. 

i. I'm not sure that we are doing anything DIFFERENT for candidates of color… 

j. in the future: paying for the summer cost of bootcamp for candidates of color -- is this 

an option? 

k. Supporting ST of color by strongly encouraging them to meet with me for a one on one 

session to discuss their understanding of edTPA and what they might plan before they 

begin planning for edTPA. Most of them are taking me up on the offer.  After the 

meeting based on what I see as their areas of challenge I send them resources or 

schedule additional sessions to support them. 

l. personal email q/a and responses at all hours of the day, evening and weekend zoom 

sessions with varying hours, feedback (allowed) on drafts and planning 

m. In order to provide effective "support," I think we would need some kind of explanation 

(data based or just theoretical) for WHY these gaps are present. Right? 

B. How are you supporting Teacher of Record TOR to be successful in your program and/or with 

edTPA? 

a. Our rep in OSCP (Mary Jo) works individually with the TOR to support them where they 

are. Some required more frequent engagement and interactions. Mary Jo tailored her 

support to meet the needs of the individual candidates. 

b. Since students are allowed peer support, might we bring back previous completers who 

have been successful to provide support? 

https://jamboard.google.com/d/1B5rH0BxJ6nl5zZpnzjrtBwoitnRrvB1N3pCWCM2WPh0/edit?usp=sharing


 

 

c. Observation 1 feedback based on edTPA rubrics (practice before filming for edTPA) 

d. Many of our MDSK TOR candidates chose to take an elective edTPA Bootcamp this 

summer prior to either their YLI or their student teaching semester. 

e. This semester I have started sending welcome and intro emails to principals explaining 

(with bullet points) the requirements for TORS, the support I will give and their role as 

admin this semester. I also include a section that states "We strongly advise against 

extracurricular duties, tasks, clubs,etc... during this semester due to the time 

commitment of our program and licensure requirements".  It is starting  to work 

because a few students have told me that they were pulled from some of those 

responsibilities this semester. 

f. Students have assignments that include videotaping themselves in several courses to 

prepare for the requirements in edTPA tasks. 

g. In ELED, evening support sessions offered in the beginning of the semester (both drop in 

Q&A style and required seminar style) 

h. Frequent check ins! Scheduling observation 1 early. 

i. Many (if not most) candidates in FLED/TESL are Residency teachers.  They feel very 

overwhelmed with their teaching responsibilities.  Often they need a sounding board.  

They are often so busy that they can't see the forest for the trees.  They need 

conversations (via phone or email) to calm down about edTPA and other UNCC 

requirements.  I also think that Residency teachers should be told that they have the 

choice to postpone the 6470 course and edTPA until their second year of teaching. 

j. edTPA work days really help traditional students. Is there an equivalent for TORs? 

k. edTPA support sessions that specifically answer questions ST have and dive in to the 

tasks, rubrics, and resources. 

l. personal email q/a and responses at all hours of the day, evening and weekend zoom 

sessions with varying hours, feedback (allowed) on drafts and planning 

m. edTPA support sessions that answer specific questions, dive into each task and rubric 

and share resources. 

n. Maybe we could informally organize affinity groups that might allow Black candidates to 

get good peer support and to collectively advocate for themselves as candidates? 

C. What are the other variables we need to consider? What other factors may be impacting these 

results? 

a. How can we be systematic about our feedback to Pearson? Are there ways we can 

challenge them to step up with EDI elements? 

b. What are the national/state trends related to edTPA scores and candidates of color? 

c. Candidates using FA have to take 4.5 credit hours and therefore must complete a 

program rapidly. 

d. edTPA has become the first half of student teaching; the priority. That shades entry, 

self-perception, relationships with faculty/students. It is also university-driven and a 

little self-centered. Is this what we mean for it to be? 

e. In the edTPA video samples we provide, how many show teachers of color? 

f. CHFD graduate certificate students have a wide variety of undergraduate degrees and 

preparation prior to enrolling in our program. 

g. How are we differentiating supports as it is clear that are one size fits all approach to 

date is still not sufficiently meeting the needs of all candidates? 



 

 

h. In FLED, many TOR were hired because they are native speakers. There may be a small 

language barrier in the edTPA directions ( I believe Coreen is looking at this for her 

research), as well as a difference culturally in the formative education of these TOR 

before the entered the ST program. 

i. In FLED/TESL there are many non-native English speakers who need writing support for 

the commentaries.  A dedicated writing consultant would be great.  We have seen this 

in the past and the 1-1 support was highly beneficial. 

j. Students who consider themselves strong writers and strong researchers find a 

challenge they welcome in edTPA, kinda. Those who consider themselves less strong in 

those ways spend a lot of anxiety and avoidance time. 

k. We need data on "outside of graduate school" factors, like 1) how much time do they 

spend (or have to spend) on coursework, 2) do they have the opportunity practice 

pedagogies from coursework in their classrooms, etc. 

l. Should we have the same due date for students who are the teacher of record?  They 

have a LOT more on their plates than those working with a CE (who are doing a lot of 

observing, gradual pick up) at the beginning of the school year. 

m. Do Black TORs teach in schools that are different (demographically, performance, etc.) 

from other TORs? 

n. Schools where RES are working...a lot of our RES are at charters/less established 

schools.  How does this impact the data? 

o. writing support for commentary... how much is allowed- writing center? peer feedback? 

it "does not influence score" but does it? 

p. Exemplars with representation of candidates of color.  Many of my students of color are 

TORs and they are teaching CTE. Looking at adding University Faculty to support 

instruction in this program area. 

D. What questions would you like to see included in the focus group interviews in late fall 2021 

with candidates of color?  

a. What supports were provided to you to be successful with edTPA? What supports do 

you wish would have been provided for you to be successful with edTPA? 

b. Can we have faculty of color involved in the focus groups, to help with facilitating focus 

groups? 

c. How did the practice edTPA tasks in prior coursework help you feel better prepared as 

you put together your actual edTPA portfolio during this semester? 

d. Tell us about a question in edTPA that you guessed at your answer. (Refer to handbook.) 

e. What supports do you wish you had PRIOR to your student teaching semester?  What 

supports do you wish you had DURING your student teaching semester? 

f. What supports did you need that you didn't receive in your program? Tell us what the 

support would be and why that would be helpful to you. 

g. How much time did you spend on edTPA during this semester?  (This total time should 

include writing lesson plans, filming, writing commentaries, etc.) Looking back, how 

could you have shortened this time?  What could be done to help future candidates 

shorten the time used to prepare for edTPA? 

h. What type of support was the most valuable?  What support was less helpful or 

potentially confusing? 



 

 

i. Did you encounter any difficulties/barriers to successfully completing edTPA and if yes, 

what were they. 

j. What non-school factors contributed to your success? 

k. Some questions around breakthroughs and breakdowns? 

l. If you attended the edTPA boot camp, how did it help you with the actual edTPA 

portfolio this semester? 

m. Were there any non-school factors that were barriers to being successful in coursework 

and ST? 

n. What supports and resources were most and least helpful to you in your program 

relative to preparation for edTPA. 

o. How much did your admin understand about edTPA? How much help/support did they 

offer? 

p. What experiences did you have PRIOR to your student teaching that was most beneficial 

to you related to edTPA? What do you wish you would have experienced prior to 

student teaching that would have helped you be successful? 

q. What did you do well in edTPA? Why do you think you did well on that? What did you 

score poorly on? Why do you think you did poorly on that? 

r. what specific aspects of edtpa do you need support in? what hours of day and days of 

week would be best for support? what types of support works best? how much time did 

you invest/spend on edtpa during ST ? what other barriers did you have to balance 

while completing edtpa? 

s. If you were re-designing the edTPA experience, what would you change? 

i. Focus groups for fall 2021 - candidates of color  

1. What questions do we want to ask? (part of our brainstorming session?) 

2. Right now: 91 of 266 fall ST candidates are candidates of color; 35 of these are also TOR 

Niki Sashington mentioned how the core is deeper than the project. Many of these 

candidates of color have families, teaching in the classroom and other factors that 

influence being able to complete this project.  

LaTonya Gaines-Montgomery asked if there could be representation of color in 

leadership to assist in letting these focus groups feel more comfortable to speak 

candidly. Dr. Fitchett and Dr. Hart responded that they would definitely want to see this 

happen.  

 

2. Next Core Team meeting: November 9, 2021, 1:00 pm (TPALS on November 16) 

 

 

Notes:  

 

 

End Time: 1:11PM 


